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Where there is rural well being
there is Universal Prosperity

Education outside formal channels

Knowledge is supreme. Acquiring knowledge is the
@, > 5 experiential process of moving closer to God. Man was
made as the ultimate product of the creation processefbne,

the super-brand called Man can only be perfected with adacat
Education has a broad interpretation in the general asaw/¢fie
specific sense. It is a process of acquiring knowledgejoms
awareness and sensibility. But it is not one singlependuct of

the teaching - learning process. It does not just happen
accidentally or through a specific method of one-to-@nene to
many or through exposure to thousands of pages, hundreds of

lectures or the other experiences of student life.

Also education cannot be limited to bookish knowledge or
acquisition of degrees. The person who (sometimes) is
considered most illiterate by our standards may draw lssson
from nature. He can be far superior to a person whe tjweugh
formal schooling, but fails to learn from Nature or elep

sensitivity towards his fellow human beings.

The supposedly illiterate person would have acquired grifater
skills compared to the ‘educated’ professional who hesnb

~groomed and trained in specialised job skills. Comparisans ¢

be made in varying degrees and various forms, but all of the
recognise the former illiterate person as a learned wiale the
latter falls short inspite of his degrees in modern dagnse and
knowledge systems.

Continued......
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Literacy is relevant when due respect to nature’s admme and life’'s experimental learning are
guaranteed. Thus certificates and diplomas do not sulastarmine’s standing as a literate
‘educated’ professional or as an intellectual. True edutatiherefore, goes beyond the four walls

of an educational institution.

These have been thoroughly reflected in the thoughts aftemghilosopher and thinker

J. Krishnamurti who said that most of us seek a newesy®f thought, a new system of

economics, and a new system of religious philosophy siveere dissatisfied with the old.

According to him the panacea lies not in seeking asystem, but re-examining the very system
in which one is held. This is when we realise that mne system of any kind can bring about the
kind of creative intelligence which is essential fog tinderstanding of the various dimensions.

This is best illustrated during my visit to Chennai whermteracted with Dr. Karthikeyan
Natarajan at DOAST Integrated Therapy Centre for $knti He has been spearheading an
innovative and original blend of ancient healing systenit wodern medicine. The results
achieved are visibly spectacular wherein challenged spasticautistic children have literally
moved from a passive stage of incomprehensible dependeneaetite and comprehensive
compliance. An inspiring success story which offers Hop&éundreds of challenged children not
only in India but across the world. It is a wonderful mpée to illustrate my earlier point about
re-examining the very system in which one comes up wéatwe solutions.

This also brings us to the question of how to deal wmplex nonlinear systems that are
characteristic of today’s society and the natural dudBiven the massive investment of resources
in educational systems in recent years, is it not \aliexpect that output should be proportional
to input? Educational change and improvement are ongoinggsexcePractically every country
in the world to day is attempting to improve, reformgnsform or to change its educational
system to incorporate life skills. Why should an educaticystem be separated from the rest of
life which is natural and sustaining. Where learning inclulifiesit is a true and lasting education.
As the British natural philosopher Sir Isaac Newton (1643-1p@v)t, “Truth is ever to be found

in simplicity and not in the multiplicity and confusia things.” Drawing from our traditional
knowledge system and bodies of wisdom and applying thempomdsg to future challenges is

the need of the houir.
Continued......

“Stand up, Be bold, Be strong. Take the responsibili ty on your own shoulders, and know

that you are the creator of your own destiny.” ~ Swami Vivekananda

NCRI 2 March, 2009
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Today's scientists have begun to realise that tmaditi knowledge extends far beyond what
(in western science) is called description Biologygdes beyond a mere identification of different
species of animals or a description of their feedingroguction or migratory patterns. Instead,
knowledge possessed by such tradition-based, non-industriatiseds essentially of a holistic

ecological nature. That is to say, it seeks to undedsand explain the workings of the entire
ecosystem. Or at the very least, to understand biologpramunities containing many interactive
and inter-dependent species of animals and plants. Fuhibedeterminative role played by

certain key biological factors and physical parametersfinencing the said behavioral patterns
of the total biological community are also necessaryHis type of holistic knowledge.

Such knowledge inclusive systems can be highly sustainadolereproduced for the greater
benefit of both mankind and the earth because iidiseat byproduct of nature. What we learn is
the interface of all living species on the earth antlit®ms to problems. The solutions to
problems are not short-term ones because virtually #hmegyis pre-programmed to produce
results. It is only the “login” we need to use to fsuth a solution.

If we login to such inclusive knowledge systems and eccdbdpodies of wisdom we can search
for lasting solutions. Sadly enough our educational systinmot incorporate such approaches.

In a rural context, sustainable use thus involves not cmhserving biological diversity, fauna
and flora, but also performance of ecological functisnsh as maintenance of soil quality,
hydrological cycles, climate and weather, river flowsd awater quality. It also implies
maintenance of supplies of natural products - game, fadider, fruits, nuts, resins, dyes,
construction materials, fuel wood, etc. which are dgsdn the livelihoods and life styles of local
inhabitants.

Lawrence and Nohria delineate their four-drive thedimhwman nature in their book “Driver:

How Human Nature Shapes Our Choices”. The drive to isayne such drive (the other three are
the drive to acquire, the drive to defend and the doveoind). The drive to learn is so powerful
or, to put it in another way, the drive to make sensxtence is so compelling that we simply

cannot ignore it.

This drive to learn should not be such that it develogis@nnect between the environment and
our traditional wisdom. We need to develop a balance esgect for traditional knowledge so
that we don’t deny the experience that has shown usi¢valopmental Continued......

“Today, more than ever before, life must be charact  erised by a sense of Universal

responsibility, not only nation to nation and human to human, but also human to
other forms of life.” ~ Dalai Lama

NCRI 3 March, 2009
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efforts that ignore local technologies, local systesh&knowledge, and the local environment
generally fail to achieve their desired objectives.

Let nature be the first teacher since it is obviously best teacher. Learn to respect the
environment. Education is meant to cultivate and nurture d god healthy environment around
us. Remember the Mahatma who had been the most haadate of a learning process from life

and the world around us.

The 3 R’s of Reading, Writing and Arithmetic should notdased on a fourth R-learning by
Rote. Knowledge acquisition that is both experientiad arclusive is true knowledge. Real
learning must move beyond the constraints of the follsw@nly then is it true and lastingx

Dr. S.V. Prabhath
Chairman, NCRI

A one day workshop was organised or"2Warch 2009 on Nai Talim at Sev
Mandir by Kerala Grama Nirmana Samithy Ramanatkarealie

The initiative was taken by its Vice-Chairman, Shri PR4jagopal. It was attende
by 45 participants representing different organisatiéeeping the focus on Na
Talim, the meeting covered various issues such as Vilén®eace Education
Dissemination of Gandhian ideals, Human and Civil tagHhJnemployment &
Underemployment, concerns of women and Adivasis, Prambibf Liquor,

Rehabilitation in times of disasters, Sustainable Agtca) etc. Very important
suggestions have emerged from these discussions indeeel,asganisations have
come forward to initiate action programmes with resgectNai Talim teachers
training, Peace and Conflict Resolution and Micro Planning.

4

“Action springs not from thought, but from a readine ss for responsibility.”

~ Dietrich Bonhoeffer

NCRI 4 March, 2009
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Standing Committee on Basic Education
(SCBE) Meeting

Chairman NCRI — Dr.SV. Prabhath with members who attemled the meeting: Shri PV Rajagopal,
Vice Chairman, Shri JK Palit, Council and GB Member, Dr. T.Karunakaran, Council Member and
Director, MGIRD Wardha, Dr.AK. Dave, Ex-Vice Chancellor, Gujarat Vidyapeeth,

The Standing Committee on Basic Education (SCBE) camngrithe Chairman, NCRI, and

nominated Members met at NCRI, Hyderabad on Mar¢hZDD9. The main objective of the

meeting was to identify suitable institutions for providingsource support. The process
commences with the submission of project proposalsedNCRI. The NCRI team then identifies
projects that are in keeping with the objectives and idefalse NCRI. Project proposals that are
considered appropriate are then reviewed by the SCBE.

Of the hundreds of organisations that applied, sixty severe short listed after a thorough
scrutiny. They were subjected to further review through udsion. Following intensive
deliberations thirty three organisations were finalisedsagable for NCRI funding. After
prolonged discussions that lasted the entire day, a fuatbempt at quantifying individual and
collective funding amounts were tentatively worked pemding final acceptance. These Projects
are in accordance with the aims and objectives of tG&INand cover a wide variety of NCRI
thrust areas such as Nai Talim, Teacher Training, MiPtanning, Rural Research and
Publications, Peace and Conflict Resolution, and Skiltdlopment. These projects are located in
various backward regions of various states of the countluding the North Eastern states.

“Responsibilities gravitate to the person who can sh oulder them.” ~ Tom Stoppard

NCRI 5 March, 2009
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Gandhi and Khadi-Book Review
By Bakhtiar Dadabhoy

Gandhi’'s Khadiby Rahul Ramagundam. Published in 2008 by Orient Longman PLiiatied,
1/24, Asaf Ali Road, New Delhi 110 002, Pp: 298, Price Rs. 695.

If anything defined British rule in India it was its rokethe destruction of hand spinning. While
Indian artisans paid with their thumbs and starved tohdgaite literally, indigenous consumers
were tempted by imported cloth. It was this ‘black memavizich influenced Gandhi’'s khadi

agenda and powered his politics. Spinning was to be a natahgland the burning of foreign

cloth was as much a sacrament as the spinning of Khith. surprise then, that the adoption of
the charkha was the central thesis of the non-cotipenaovement.

Despite the enormous amount of literature on the lyistbrthe nationalist movement and on
Gandhi himself, swadeshi, khadi and village reconstructioctwfall under the generic term of

constructive agenda, and which occupy a central pla€amdhi’'s writings and speeches, have
hardly got the attention they merit. Biographers hawedd to focus on his political engagement
and largely ignored his constructive agenda.

There has been no systematic study of the khadi mawenmEhat is till now. Rahul
Ramagundam’s&andhi’s Khadiis an attempt to supply this deficiency. This book whiels the
subject of his Ph.D. thesis (despite doubts, as the atgh®rus, from academic quarters if a
doctoral level work on khadi would be worthwhile), is motly a welcome contribution to the
literature on Gandhi but also seeks to illuminate aeutgtl and little understood aspect of
Gandhi’'s agenda. Ramagundam attempts to reinstate core afddeadi to its rightful legacy.

In his book Ramagundam seeks to explain the history aid@i's khadi, a political fabric
that was used to transcend the prevailing socio-econesystem and establish a parallel
system based on new mores. He argues that ‘Khadi'sosertay in its being chiselled into a
commodity of resistance against colonial exploitatitts ideological underpinnings gave it its
own unique identity, indeed brand equity of its own. HoweW®amagundam feels that the
linkage between the outer manifestation and the inner beintheo wearer restricted its
commercial success. In his words, ‘It became a fdbri@all exceptional occasions rather than a

commodity of all times.’ Continued......

“Responsibility is the price of freedom.” ~ Elbert Hubbard

NCRI 6 March, 2009
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Gandhi and Khadi-Book Review by Bakhtiar Dadabhoy

Historically the khadi movement was ideologically wea around the need to provide
supplementary work to unemployed rural workers. Since podlducers and consumers were
largely rural it required simple technology and a lo@source base. It was also a subsidiary
occupation for India’s famished rural masses apart ferming as a mascot of mobilisation for
India’s freedom struggle. According to Ramagundam it aasuch a material solution, as it was
a spiritual quest. Khadi played an important role in Géadcttempt to establish self-rule for the
guiescent masses in India. It was also central teaahgersion of the Congress into a mass-based
organisation, but ironically it was the Congress thas wpposed to khadi occupying a central
position in the struggle for freedom. Gandhi invested it mitinense symbolism and the ‘slender

thread of cotton’ became the essence as well ga#otical structure of swara,j.

The khadi movement remains relevant today despite beexgdeéd a failure by many. Khadi
which was positioned as a cloth against colonialism lwag Ibeen rebranded as a mascot for
environmentalism. But there is little doubt that in theidn context it retains its associations with
the psychology of protest and activism. Ramagundam nimasnthat since khadi has failed to
become ‘ubiquitous and self spreading’ it stands omhifeshold of being repositioned as a brand.
He says that if it takes to commercial enticememisks diluting its equity; and if it abstains, it
risks self-destruction.

The author has based his research orCaitected Workof Gandhi, including the weeklies and
journals which he edited suchdsung India, Harijan, and Navjivartde handles his subject with
academic rigour and scholarly diligence but the long e tend to be a distraction. Perhaps
this was unavoidable, but for a book which also presumgenaral readership, it is a little
tiresome. But this is a mere quibble. This excellenthgaeched and well written book deserves a
slot not only on the bookshelf of every admirer of Gandut will also adorn the bookshelf of the
general reader.

Bakhtiar K Dadabhoy is a civil servant based in Secunderabad. He is th@matHive books,
including the best-sellingeh: A Life of JRD Tatand more recentlpugar in Milk: Lives of
Eminent ParsisHe is a trustee of the Sarvodaya International TAugt. Chapter). -

“Accountability breeds response-ability.” ~ Stephen R. Covey

NCRI 7 March, 2009
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=
GANDHIAN VOICES o

Ailaan always features different Gandhians down the ages. Sokwhaé Talk with Gandhian 5
Shri M.R. Narayan. (®

Ms. Supriya Karunakaran, Asst. Editor, Publications Division, RC interviews ...

Asst. Editor: Welcome to NCRI, R
Shri M.R. Narayan. Thank you sir for agreeing

to talk to the NCRI Newsletter “AILAAN".

Please tell us how you got involved in the

Freedom Movement.

Mr. Narayan: | was a High School student
during the Quit India Movement — 1942. Some

Shri M.R. Narayan
college students came from Bombay andatNcRI, Hyderabad, reading the News letter Ailaan
addressed us in the nearby sports field. They asked the ehgih School section students to
leave the school and join the final phase of the freesiouggle. | was one of the first six students

to join the Movement. The words “Do or Die” are gtiiging in my ears.

Asst. Editor: Sir, Gandhiji was arrested after the famous Chowpatigrdss. How did his
message reach the nation?

Mr. Narayan: Through the newspaper “The Harijan” which used to be smdghje some
nationalists and sold illegally on Saturdays only betweand 6 a.m, by a few select bookshops.
We used to wake up at 5 a.m and stand in queue to buy trepag@ev which cost one anna or
6 paise. Of course, we paid double the cost i.e., two dewmsise “The Harijan” was proscribed
by the British and the extra money was collected fargghng it across the country.

Asst. Editor: This is a priceless anecdote!. What about the Ra@®, S

Mr. Narayan: Radio was not controlled completely by the Britishl anused to broadcast the
speeches and messages of Gandhiji. We heard on the hadiprdceedings of the famous
Ahmedabad Trial of Gandhiji, including the incident depictiogv the District Judge Brookfield

stood up as a mark of respect to Gandhi. Continued. ...

“Responsibility is a tremendous engine in a free gov ernment” ~ Thomas Jefferson

NCRI 8 March, 2009
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GANDHIAN VOICES

Asst. Editor: Sir, what was your personal involvement and role inNlé&onalist Movement?
Please tell us.

Mr. Narayan: Between 1942 and 1947 | was a student Rebel. Our activitiesi@t

organising hartals (strikes), picketing, disruption of Brittshmmunications systems, picketing
and burning of toddy shops, printing, smuggling and distributérproscribed nationalist
newspapers, addressing public gatherings, hoisting the flag ilm¢hl schools, and other such
activities.

Asst. Editor: What was the level of opposition you encountered?

Mr. Narayan: One of the toddy shop owners followed us and beat usanitilon rod. Also, the
police organised a special hunt for me. So | had to gorgraiend. In such circumstances, | had
to disguise myself in order to visit my elderly pareiitisey wept and pleaded and locked me up
in a tiny room. So | crawled through the only ventilatothe room and escaped from my own
home into the forests. But a local informer alertegl police and | was arrested: | was kept in
solitary confinement in a room because the jails weszflowing with the Jail Bharo programme.
There was no trial, no communication with anyonendesl up as a political prisoner for two

weeks.

Asst. Editor: Sir, what were you carrying with you when you were aed®tCan you list the
items for our readers?

Mr. Narayan: 1 Cutting pliers — to cut the wires of British Commuation systems.
1 Blade — to cut internal telephone wires in British dints
1 small can of kerosene & 1 match box — to set firedoly shops

1candle - to provide lighting in an underground cave run biyGfenna
Basavaiah for printing of the illegal proscribed natimtgdaper Paura Vani.

1 torch — to light the way through the forests at nigbtyween 12 midnight and

3 a.m when we went to distribute the newspaper.
Continued......

“There can be no true response without responsibili ty; there can be no responsibility

without response.” ~  Arthur Vogel

NCRI 9 March, 2009
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GANDHIAN VOICES

Asst. Editor: What about items for personal needs?
Mr. Narayan: | carried one neem twig, one small towel and one shirt.
Asst. Editor: What about your education?

Mr. Narayan: | went back to school for my SSLC exam. In the Higtaaper | wrote a statement
declaring “l refuse to call the 1857 Uprising as the Sepoyryuti | call it the First War of

Independence.”

Asst. Editor: You secured a distinction, standing ib all the 3 streams of Arts, Science and
Commerce and you were given a scholarship inspite of lagirgffender in the eyes of the Law.
You also joined the Intermediate course and passeddigtimction and completed your MA in
Political Science (with Honors) with & tlass. How did you manage all this?.

Mr. Narayan: It wasn’t easy. | worked day and night to make up for thes tagpent in the
Nationalist Struggle. There were times when all my eyowent to pay for my fees and academic
needs, | went through days of starvation too when raghigrs and professors fed me and

encouraged my efforts.

Asst. Editor: What about your parents? What was their response? hggd support your

involvement in the national movement.?

Mr. Narayan: Being a conservative village school teacher and a taditiand pious housewife,
my father and mother could not accept my Nationalisiviies. In the course of a family
showdown | told them: “You are only my foster parenty. fglal mother is Bharat Matha and my

real father is Gandhi. Please free me to followrtball.”

Asst. Editor: Inspiring words and selfless sentiments, Sir! Pleasaisebbout the second time

you were arrested?

Mr. Narayan: In 1947 when Mysore state refused to join the Indian Udiaras a student of the
MA 11 Year Political Science course. So | picketed kgsore Collector’s office and hoisted the
national flag on the Collector’s office, on the™af August 1947. | was arrested and was taken

for a trial in Court. Continued

“There can be no true response without responsibili ty; there can be no responsibility

without response.” ~  Arthur Vogel

NCRI 10 March, 2009
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GANDHIAN VOICES

Asst. Editor: What statement did you make in the court?

Mr. Narayan: | said “You magistrates are stooges of the Britistskl yjou to resign and join the
struggle with me as true brothers in spirit.”

Asst. Editor: What was the judge’s response?
Mr. Narayan: (Smiling )— “He sentenced me to 3 months imprisonmenhtyisore jail.”

Asst. Editor: Sir, one last question — where were you on tH& dfSAugust 1947 during India’s
tryst with destiny”?

Mr. Narayan : “l hoisted the national flag in my village and celebratieel dream of freedom
turning into a reality.”

Asst. Editor: Thank you Mr. Narayan for sharing your experiences anaaries as a Gandhian
and as a Freedom fighter. We will give our readerssdw®nd part of your interview, covering

your award winning work in rural development in the nestiégsof our newsletter.
Namaste.

Shri M.R. Narayans a retired officer from the Civil Service, GovernmeftKarnataka. He was
Deputy Development Commissioner and held many respornmilsions such as Project Director
— Drought Prone Area Projects and Managing Director, CatiperSugar Factory at Sankeshwar
and Bidar in Karnataka. His specialisation has beenuralRDevelopment Projects — Research
and Training for over three decades. After retiremenadsociated himself with the Christian
Medical College, Vellore, in conducting a Community lHeand Management diploma course at
RUHS. He has worked as consultant to the Asian utstibr Rural Development and as Director
of Dharma Bharathi National Institute of Peace and VElhacation.

He is Secretary, Forum for Promotion of Moral Valugs

“You can delegate authority, but not responsibility” ~ Stephen W. Comiskey

NCRI 11 March, 2009
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Marketing the Mahatma-Innovative Sale

A team of IT professionals from the twin
cities have taken up marketing of Swadesi
products in a novel way. Suresh Adina,
Sriram Rahi, U. Prasanthi, all from the I.T
industry market rural products, like toilet
soaps, tooth powder, khadi towels, lungies,
hand kerchiefs and Gandhian literature
comprising Gandhi's Autobiography, Hind

A view of the Swadesi products exhibited at KBR Nabnal Park
in Hyderabad. The morning walkers at the Park eviced keen

interest in the products and Gandhian literature. these products at Kasu Brahmananda Reddy

Swaraj and other titles. They personally sell

National Park at Jubilee Hills, Indira Park, etc. indelsabad during their free time.

These products are obtained from various Khadi institativlom different parts of Andhra

Pradesh and other states.

The inspiration came from their visit to Sevagram Ashrin September 2008, along with 25
other |.T professionals which was organised by Sri GVV®Désad to introduce this professional
group to the ideas of Mahatma Gandhi and their etegte@atance.

This marketing activity is planned in a systematic andgssibnal way to make these products
available to a wider cross section of society. Thisrefs expected to motivate volunteers for the
Sarvodaya activities, organise group meetings of peopleegtéel in Gandhian philosophy and
work, introduce constructive work ethics and products to peophilosophy needs to be
translated into lifestyles and must be made evident inuge of products reflecting that

philosophy.

This marvellous method of marketing the Mahatma is rescemt of the magnificent days of the
freedom struggle when luminaries like Nehru and other geadels stood in the market places of

India selling Swadesi goods. May it inspire many more sirudere “salesmen”!Hx

“The ability to accept responsibility is the measur e of the man.” - Roy L. Smith

NCRI 12 March, 2009
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Pinakini Satyagraha Ashram
Team Visit Wednesday, Marclf,42009

Dr. S.V. Prabhath, Chairman, NCRI with Dr. A.V. Subrahmanyam (far right) and
Sri G. Krishna Reddy (middle) and Sri GVVSDS Prasad (seond from right).

Dr. A.V. Subrahmanyam, Hony. Secretary, Indian Red C8ossety, Nellore District Branch and
Sri G. Krishna Reddy, Convenor, Pinakini Satyagrahar#® visited NCRI on March 4 and met
Dr. S.V. Prabhath, Chairman, NCRI. The Pinakini &gtgha Ashram in Pallipadu, Nellore
District, was inaugurated by Mahatma Gandhi himself in 19plaited a significant role during
the freedom struggle of our country. Presently this Ashisamanaged by the Indian Red Cross

Society, Nellore District branch.

The two visitors appraised the Chairman, NCRI, of thes@nt activities of the Ashram.
Renovation work of the old building at the Ashram waspleted recently at a cost of about
Rs. 15 lakhs. A series of Youth camps, sensitisation anogres and public awareness
programmes were organised at Pinakini Satyagraha AsAiaenAshram is located 15 km from
Nellore town (with 14 acres of land), on the banksPafakini, (Pennar) river in a serene
atmosphere. A team of management members and volumtedns Ashram visited Sevagram
Ashram in July, 2008, to observe and plan Ashram activdes programmes that could be

taken up.

Dr. S.V. Prabhath, Chairman, NCRI, appreciated the rdista of the Team in developing the
Ashram and the activities taken up in a short span of tikle suggested developing the Ashram

further to help a group of regional rural institutions asdured all support from the NCRI.

Sri GVVSDS Prasad, Consultant, NCRI, who had been guittiegactivities of the Ashram,

coordinated the team visit.xx

“The price of greatness is responsibility.” ~ Winsto n Churchill

NCRI 13 March, 2009
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Efforts towards strengthening RRIC

Chairman NCRI seen discussing with Shri Sanjay Murthy Vice president, NISG and his team

The NCRI proposes to initiate a Research study proge part of its ongoing efforts towards
conceptualising the Rural Resource Informatic Centre (RRDGring the month of March 2009,
several consultations, visits and deliberations were takeby the RRIC team to conceptualise
the objectives and scope of the proposed research stjdgtpr

Several institutions of National repute were consultethis regard such as National Institute for
Smart Government (NISG), Centre for Good Governan€&Q), National Academy of
Agricultural Research Management (NAARM) and AdministeaStaff College of India (ASCI).

The study aimed at identifying existing information gaps mato benefits of rural higher
education pertaining specifically to rural institutes and spebut information services that can
be provided through RRIC.

Shri Sanjay Murthy, Vice President, NISG acknowledgedrttmediate need for addressing rural
information needs. In a meeting held at NCRI off M&rch 09, he had presented the genesis of
NISG and its experience in tackling different consultapegjects, strategic as well project
specific studies. He stated that NISG has its corepetence in e-Governance. Efforts are on to

ascertain collaborative procedures.

Dr. Hemnath Rao, Director, Centre for Poverty Studie$ Rural Development, ASCI suggested
that NCRI could develop a ‘Help Line’ like Module and impawth Continued

“Responsibility begins with the willingness to be ca use in the matter of one's life. ... It is a grace

you give yourself - an empowering context that leav es you with a say in the matter of life.”
~ Werner Erhard

NCRI 14 March, 2009
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Efforts towards strengthening RRIC

education and awareness in such a way that the advambgegoing national schemes like
NREGS, NRHM and other poverty alleviation programmesugh this ‘Helpline’ Module will
meet the needs of beneficiaries. NCRI could also craateal hub connecting all the existing

government programmes and prepare a model curriculum wethheélp and collaboration of
NCRI partner institutes.

Dr. S.V. Prabhath, Chairman, NCRI with Dr. Hemnath Raqg, Centre for Poverty Studies and
Rural Development, ASCI and other members

The RRIC team also met Dr. Rajiv Sharma, Directonésal, Centre for Good Governance in this
context. Dr. Sharma proposed opting for secondary se@geavell as primary studies to collect
the required information. The CGG team comprised Ms. Mafgenukumar, Knowledge Worker
and Shri Prasann Thatte, Programme Manager who parédipatdiscussions with the RRIC
team at NCRI on 20March 2009 and brought out issues related to strengthenipgapesal.<x

“Responsibility educates.” ~ W endell Phillips

NCRI 15 March, 2009
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Gandhi and The Nai Talim Movement in Champaran

~ ByDr. Savita Singh Director, Gandhi Smriti and Darshan Samiti, Delhi

9|0l peo]

Champaran or Champaranya is associated with great histggots since centuries. T
phenomenology of Champaran is a spiritual journey intha’s glorious past. Its thick jungles
served as the place of tapovana of Rishis. Dhruva wasib this forest and did his penance here.
This was the land of King Janaka. The ashram of Valmés also situated here. Buddha passed
through Champaran on his last march from Vaishali to KashiThe Lichchhavis, Asoka, the
Gupta Kings and Harshavardhana, are intimately associatbdthis ancient land. Four-Pillar
inscriptions erected by Asoka in different parts of therdt still stand here as witness to the

historic and cultural importance of Champaran.

From such glorious days, by the early"X&ntury, Champaran sank steadily into an era of White
Planters Rule of loot and slavery. It was in this Cbaran, Mohandas Karamchand Gandhi,
arrived in 1917. And it was through washing away the staindijo that he realised the mission
of his life and forged the weapon by which India could b&lenkee- that is the weapon of
Satyagraha.

Mahatma Gandhi writes, “The Champaran episode wasag¢upoint in my life.” “What | did”,

he explained, “was a very ordinary thing. | declared thatBritish could not order me about
in my own country”. He attached so much importance éo@hamparan struggle that he once
said “those who would know my method of organising kisaag pnofitably study the movement

in Champaran where satyagraha was tried for the tfit# in India with the result all India

knows.”

But Champaran did not begin as an act of defiancgreliv out of an attempt to alleviate the
distress of large numbers of poor peasants. This was/piel Gandhian strategy, his politics
was intertwined with the practical day-to-day problemshef millions. His was not a loyalty to
abstractions; it was a loyalty to living human beings.

Again it was in Champaran Gandhiji proved the efficat$atyagraha on the Indian Soil which
earned him the honorific of ‘Mahatma’ by the titanhié age Gurudev Rabindra Nath Tagore.
Soon after achieving a miraculous victory in Champaran ofi Agril 1947, Mohandas

Karamchand Gandhi was sucked into the vortex of Indiditigso Continued

“Absence of responsibility leads to absence of freed om.” ~ Edith Hamilton
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It was from Champaran that he led a revolt againsesigting dismal conditions in the country
while holding aloft a blue-print, his Eighteen-point Coustive Programme, aimed at human
transformation, leading to a whole New World Order. Undes leadership revolt and

reconstruction ran parallel to each other.

In 1939, after a gap of about 22 years Mahatma Gandhi ongeragiarned to Champaran. The
dark clouds of world war Il were clearly visible on theribon. A concerned Gandhi was in
search of answers to face the menace of war, violendevidespread destruction of all that was
sacred to him. He found that answer in his concept offidlm leading to a new humanity. Nai
Talim was nothing short of an educational revolution anitd by the Mahatma in India. The
Fundamental basis of Nai Talim is education in and througik. The whole idea of Basic
Education is education in and through village handicr&gndhi firmly held that if work was the
best medium of education, then there was in the viélageh a rich variety of multi-process work
that the whole range of it could be utilised for a flddged programme of Adult Education in
and through village industries.

The modest beginning of Nai Talim (Basic Education) wamall article in the Harijan (July 31,
1937) where Mahatma Gandhi, while discussing the econarhjghibition, said, “As a nation
we are so backward in education that we cannot hopefticoful obligations to the nation in this
respect in the given time during this generation, if tleg@amme is to depend on money. | have,
therefore, made bold, even at the risk of losing my et for constructive ability, to suggest
that education should be self-supporting. By education, hraeaall-round drawing out of the
best in child and man body, mind and spirit”.

The idea was that the boys and girls thus trained am@dyog through the Nai Talim will later
be able to set up village industries production centreshmimuld, infact, be centres of Adult
Education. So that all those who are engaged in produstivk will thus be able to earn their
living and get their education at the same time and thatyight in the village environment.

Explaining the concept Gandhiji said, “I believe thathighest development of the mind and the

soul is possible under such a system of education.
Continued......

“Responsibility is the price every man must pay for freedom” ~ Edith Hamilton.
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Only every handicraft has to be taught, not merely mechlyias is done today, but
scientifically, i.e., the child should know the ‘why’dthe ‘wherefore’ of every process".

Gandhiji himself was fully conscious of the revolutionaharacter of his proposal. “My plan to
impart primary education through the medium of village maafts like spinning and carding,
etc., is thus conceived as the spearhead of a sileml segolution fraught with the most
far-reaching consequences. It will provide a healthy and naisis of relationship between the
village and the city and thus go a long way towards erandgcabme of the worst evils of the
present social insecurity and poisoned relationship betweenchsses. It will check the
progressive decay of our villages, and lay the foundaifam just social order in which there is
no unnatural division between the ‘haves’ and ‘havesiard everybody is assured of a living
wage and the right to freedom. And all this would be amdished without the horrors of bloody
class-war or a colossal capital expenditure such addwee involved in the mechanisation of a
vast continent like India. Nor would it entail a hefdedependence on foreign imported
machinery or technical skill. Lastly, by obviating the resity for highly specialised talent, it
would place the destiny of the masses, as it werégin dwn hands”.

Wardha — April 1939 —%Basic Education Institution

October — 1939 — 247 Basic Schools + 14 Training Schools in Kgsbeili, Bihar, Odisha,
State of Mysore, United provinces, Central Provinces, lBonfPresidency, Madras Presidency.

The Nai Talim education programme naturally divided itg@tf four parts corresponding to the
four stages of life:

1. Adult Education: Men and Women of all ages, (Includigeetant and new mothers.)
2. Pre-Basic Education: Children below seven.

3. Basic Education: Children from seven to fourteen.

4. Post-Basic Education: Adolescents who have complgasat Education.

The village of Sevagram was chosen as the first fieidwiork on a complete programme of

Nai Talim Continued......

“Responsibility need not erase dreams” = Tom ClI ancy.
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A committee was also appointed to revise the firsabulé of Basic Education prepared by the
Zakir Hussain Committee in March 1938, and to plan a ée@ducational programme of eight
years on the basis of experience of the work with daildand adults in the villages going
on during the last ten years. The experience of woretis in Basic education and in other
aspects of constructive work was taken as the bashlisoéducational programme, which forms
the core of the process biai Talim The basic agenda of this programme was to spell out the
objectives of thdNai Talimas the education of boys and girls as balanced citeasew social
order.

However, from the 1940s itself particularly in the wakeh® ‘Quit India Movement’ and the

widespread unrest in the country, the number of Basic EHdncaxperiments started to decline.
The Orisha and the Madras Governments stopped the expefiyme Government notification.

The Bombay Government hesitated whether to stop or tinoen but allowed the Basic Schools
to go on. The Central Provinces Government discontinisea¢iark, though not officially. Some

national institutions had to close down for lack of funald public support.

Yet the few institutions and workers who continued tekvdid it in full faith, feeling that it was
the only solution to many problems in our national life. Bilgar Government made a long and
careful report on the work of the 24 Basic schools imar@aran District during 1940-41 and
stated in conclusion: “The total effect of Basic Edwratias envisaged by the framers of the
scheme, should be the development of the whole pdityonfathe child.

It is too early to pronounce a definite opinion on the matiet we feel that the results so far
achieved in various directions mark notable advancemeatrtts the goal”.

By 1949, according to reports available, there were né&fldasic Teachers’ Training Centres
and over 500 Basic Schools in different parts of the ttgun

Present Status of the Basic Schools or Nai Talim Schools

a. The Nai Talim schools are also known as ‘Basic Schools’ or ‘Budiy&idyalayas'.
54 such schools were opened by Mahatma Gandhi in April 1939 #fe Wardha

Conference in 1937. Continued......

“Collective responsibility leads to lively patriotis B ~ Richard Aldington
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These schools ran successfully for years. But, dimedast two decades they have been left
uncared for and wear a deserted look with very few teadbeteach and with observable
dropouts of students, particularly, girl students. Theost buildings are also now in a
dilapidated condition. These school buildings likeesal/other dreams of Mahatma Gandhi,

lie in ruins.

b. After 1947, at least, for the first two decades, tha Talini or Basic Schools had been
controlled, supervised and maintained by the State Goversmé&hbugh the Central
Government did not look after these schools, the raatifins of such schools however,

were felt nation-wide.

The actual decline of th&lai Talim schools began, once the Government overlooking the
Gandhian concept of Basic Schools constituted a Nati@Qmenmittee to formulate New-
Education Policy of its own. The last two decades of20th century saw the mushrooming of a
number of Jawahar Navodaya Schools in different pdrtsural India with the objective of
imparting ‘quality education to the outstanding rural childrdiiese schools were meant to cater
exclusively to the educational needs of the childrenhefgoor peasants. Most of them were
supposed to be first generation learners. The teachethdse schools too were selected with

great care and concern.

Sadly enough the Jawahar Navodaya Schools Scheme tbayitiméhe same fate as all other
good schemes have in the past. The Schools were grabltkd psivileged, rich and influential
segments of our society. The rural poor have remained wheyenave always been, deprived of
their fundamental rights. Not a single child from tbeall village is enrolled in these schools.

CHAMPARAN:

In Champaran we find the co-existence of Three diftesgreams of education systems.

1. Jawahar Navodaya Vidyalaya

a) mainly residential

b) student body from urban middle classes

C) no interactive connections with rural realitiegalpeople or regional culture.
Continued......

“Responsibility means preparedness” Dan Quayle.
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2. Basic Schools: Notional existence
Buildings — collapsed ruins (including one built by Mahatmadbdahimself)
Teachers — not more than 2 (Non-residential, commuting)

Classes - Irregular

3. Charwaha School: Open construction school buildings¢ap)
More observers outside than number of students enrolled
Student body — More boys than girls-unequal Male / Fenadile.

Small wonder then, illiteracy and school dropoutaimspant in the villages.

Several local attempts have been made to save theaifbkes Talim Schools from extinction
and to develop them. However, there has not been a pgopernmental response. One Bankey
Bihari of West Champaran District of Bihar had filedwait petition (W.P. (c) No.36/99) on
18" January, 1999 in the Supreme Court seeking appropriate alirecto the concerned
authorities for rescuing these Gandhian temples of educahd developing them. However, the
Supreme Court was of the view that the petition raisétegional issue” and the same was
dismissed as withdrawn on™3Feburary, 1999. Thereafter, Bankey Bihari approached the
National Human Rights Commission on"2February, 1999 for appropriate directions to the
State Government as the children of the village weregbdeprived of the primary education,
which has been recognised as a human right. HowewverCdmmission absolved itself of its
obligation by marking the petition to the Chief Secngt&ihar where it remains in cold storage.

No steps have been undertaken till date for the Inet¢tetlr of the aforesaid schools.
The said schools are still in a state of total negleatne conservative estimates state —
India — 1000 million adults = illiterate, 100 moifi children = Iilliterate

llliteracy is not a quirk of fate or something that happg®nshance. On the contrary, it takes on a
systematic and structured character. The hardest hiharpoorest and the most disadvantaged
segments of the population living in the desolate, impekied villages and urban slums. Just as

there is a ‘geography of hunger’, there is also a ‘geographliteracy’. Continued

“Responsibility is taken by champions not by Losers” ~ Billie Jean King
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Indeed, the map of hunger and the map of illiteracy eatatgely superimposed on each other.
The world of illiterates is also the world of the lgupy the homeless, the workless and the
rejected who have virtually no future prospects and liveomitihope.

In the entire human history, Mahatma Gandhi was tig @ane who could stand up and proclaim
before the world ‘My Life is My Message’. It is becong increasingly necessary for us to
re-acquaint ourselves with the fundamental principles nyidg this Message. It is extremely

important to educate, train and encourage, especially ¢le generation, to understand and
assimilate the Gandhian values of humanity, and carryheir responsibilities not only towards

our nation but humanity as a whole. In brief, they nliestmade aware of the whole dynamics of
Gandhian movements, and they must benefit from Gandiuaoepts of Nai Talim and Basic

Education.

It is a pity that the significance of Champaran, Walim and other initial movements launched by
Mahatma Gandhi in India is lost to the post independgaceeration. There is no befitting
memorial dedicated to the Mahatma in this part of IndlEch would help in generating
awareness and understanding about the evolution of Ganditilosophy and its practical
application to our day-to-day life. No concrete eftuais ever been made to interpret the meaning
and message of these Satyagrahas to the youth. Thesnsxiine widespread misconceptions and
misunderstandings about Mahatma Gandhi prevailing armhtmggeople.

Mahatma Gandhi had a dream. He wanted to build Indiacaordance with this dream and
present this India to the world as a blue-print of dgu@lent which would be just and sustainable.
Realising the unfinished task of the Mahatma alone will befiéting memorial to the one whom
we revere as the Father of the Nation.

Dr. Savita Singh is the Director of Gandhi Smriti and Darshan Samiti, DNelli, since
1988.

“Responsibility always comes along with right” Gerald W. Johnson.

NCRI 22 March, 2009



Volume I, Issue llI

Gandhi and Youth Today
Seminar Summary -Mr. G.V.V.S.D.S. Prasad

Mahatma Gandhi, Father of
the Nation and Apostle of
Peace has been acclaimed
the world over for his contri-
butions of non-violence,
truth, peace, and justice and
Mr. G.V.V.S.D.S. Prasad and Prof. V. Vishvanadam human values. He proposed
building a society on the value foundations of truth anatwiolence. That is a society based on
the concept of welfare of all - Sarvodaya Social Ordesaid Sri GVVSDS Prasad, Consultant,
NCRI. He was speaking at a Seminar on “Relevancgaoidhian Values to present day Youth”,
organised by Yuva Bharathi — a cultural and literary orgtinisaf repute at the City Central
Library, Ashoknagar, Hyderabad on Sunday, March, 2009. This seminar was organised in
collaboration with NCRI and AP Sarvodaya Mandal. Pkaf.Vishvanadam presided over the

seminar.

Sri Suresh Adina and Sri Ram Rabhi displayed Swadeshi prodndt€sandhian literature and
many of the participants numbering over 50 purchased théistkesr Both of them had also
addressed the seminar on the importance of using Swadesdhicfgdo prevent rural resources
draining out of our villages, since these compromise tHewesth of the nation.

Mahatma Gandhi laid emphasis on making a person igtwd citizen and a good human being.

His concept of Basic Education i.e. Nai Talim, had fhispose with a process approach of
‘learning by doing’. It also focused on Body, Mind and Soallgood healthy, energetic body with

a sound intellect along with a good heart filled withdaess and a humane touch. Gandhi
proposed Ekadasha Vratha,- Eleven principles to constrggbd human being and he gave an 18
point constructive programme to build an ideal society.

Sri Prasad declared that a person who believes and vh&ipsinciples of Sarvodaya should also
adopt the concept of Swadeshi - use of local productg@and neighbourliness. In the event of
injustice they should offer Satyagraha---non-violentistaace of injustice through love and

self-suffering to bring about an attitudinal change indpponent. s

“Responsibility for a writer is to excavate the expe rience of the people who produced him”

~ James Bald win.
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NCRI signs MOU with IGNOU

Appreciating the common goals of
higher education, research and
training in Gandhian philosophy and
action in general, and truth, non-
violence, sarvodaya and sustainable
development in particular, and
keeping in view the mandate, vision
and road map of the National
Council of Rural Institutes (NCRI)

Shri Satish Nambudiripad Member Secretary, NCRI and and the mission, capabllltles and

Shri U.S. Tolia, Registrar (Admn.), IGNOU, signingthe MOU. network of the Indira Gandhi

National Open University (IGNOU), it was considered mijuadvantageous to pool our
resources, experience, expertise and capabilities ijoitieendeavour of the dissemination of
knowledge and skills aimed at empowering people, espedlailse in the interior areas, and
women, poor and dalits through the distance mode. The fcus production of quality
programmes of education and applications based on Gan@hilrsophy, especially Nai Talim,
Peace and Conflict Management.

Salient Features of the MOU

1. IGNOU and NCRI would collaborate in the spread of etlmcal programmes leading to
Certificate, Diploma, Masters and Ph.D. degrees imdBmn studies, developed by the

former.

2. IGNOU would also develop a course leading to PG Diplomdeace and Conflict
Management, reflecting the Gandhian ethos and ideasceuase in which NCRI is

specially interested.

3. IGNOU and NCRI would collaborate in developing a shern certificate progamme of
short duration in Nai Talim (Basic Education) for exigtemd new generation of Nai Talim

teachers. .
Continued......

“Responsibility is best vested in a man worthy of it ~ August Heckscher
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4. NCRI would help in identifying new Study Centres for @af@ve courses and in facilitating
the use of physical facilities available with the gas Gandhian institutions, Rural
Institutes and reputed Non-Governmental Organisations @GO

5. The Study Centres thus identified would function as &ResdCentres for Gandhian Studies
for IGNOU and NCRI.

6. NCRI would participate in the promotion of projectriwoin M.A. / PG Diploma on
Applications /Interventions /Studies on Gandhian ideas.

7. NCRI will coordinate the proposed academic and projeatk woactivities related to
Gandhian studies at the selected Study Centres.

The Memorandum of Understanding (MOU) signed by the Meml&ecretary of the NCRI and
the Registrar of IGNOU on 37March, 2009 on the IGNOU campus in New Delhi, came into
effect the same day.

Member Secretary, Shri Satish Nambudiripad, and Prof. Raghavulu were present on behalf
of NCRI during a simple ceremony that took place in IGN&ithpus, New Delhi.

The Governing Body of NCRI
approved allocation of Rs.25.00

lakhs for meeting the

requirements of launching
programmes in distance mode,
peace and conflict resolution.

NCRI will be identifying a

number of rural institutes and

will be initiating discussions
Prof OF. Misr‘g;gggﬁé 'tﬁg 335‘ gf)ecﬂ?qeermsfcretary'NCRl with various State governments
in an attempt to take the benefits of this programmeh# ihterior rural areas and tribal

hinterland. -

“Responsibility for a manager means productivity of work” ~ Peter F Drucker.
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Satya Educational and Rural Development Society —
Kadirennagaripalli (V) Karnataka- A Report

Satya Rural society was started in 2001 in Karnataka hatlspecific objective of reaching out to
the remotest hinterlands of Karnataka as an agent dfvyeoshange. Their main focus has been
the creation of awareness on health and rural develupisgies. Therefore educating the rural
populace became one of the primary goals of their endesvdowards this end awareness
camps are arranged regularly and with increasing efesetss. The Trust has focused on the
following areas-Health and Hygiene issues. Socio-ecanoviomen and Child development,

Human rights, Social empowerment of Underprivilegedicesinof society, Aids awareness. etc.

Satya Educational society has been associated withimoahtraining. orphanages and hostels
and boarding schools for girls, women and poor studentsailodirtg courses for housewives
along with Computer training for"&o 10" standard students and special programs for physically
challenged persons as well. Their main efforts have beeonted towards battling water borne
diseases particularly Fluorosis, Fluorosis is a debiljadisease that causes irreparable damage
to infant skeletal structures and incurable lifelong paisiysadults.

Over the years the Rural Development society hasheehout to almost 50 thousand people,
adults and infants. The society has done yeoman seo/geciety by drilling new borewells and
providing pump sets and clean water supplies in some ofintst dry, arid areas with low to
scanty rainfall and excessive deforestation and sagli@mo The society has filled a much needed

gap in rural development in the area and vows to coniiawdforts.<x

“Accountability breeds responsibility” ~ Stephan R. Covery
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Rediscovering, Restoring and Revitalising

Former Rural Institutes

Dr. T. Karunakaran, Dr. S.V. Prabhath and supporting staff.

The NCRI, Hyderabad, is going through the much needed protesdiscovering former Rural
Institutes which were part of the NCRI loop earlierfédv have transformed themselves into
Rural Universities, while others have become extinctfaded into the oblivion of non-

functionality. Tracing this process was an interestixercise.

In an attempt at revitalising such Rural Institutes antbrieg the umbilical cord or the original
link between the parent NCRI and such Institutes, ther@aai NCRI, Dr. S.V. Prabhath, with
Dr. T. Karunakaran, Director, MGIRI, Wardha (Former@&/€hancellor, Gandhigram University)
organised a meeting of such Institutes at the Indian P@antre, Nagpur, on thé"®f March
2009. The Chairman outlined the vision of NCRI, the objestnf the meeting and thrust areas of

NCRI action plans on revitalizing the rural institutes.

The meeting was highly successful in bringing togetherdaaddrs of the former Rural Institutes
and Universities of Maharashtra, Madhya Pradesh, Rajasthd Tamil Nadu. A few of the

important organisations are :

1. Banasthali Rural Institute, Rajasthan
2. Mouni Vidyapeeth-Gargoti, formerly Karam Vir HireiRal Institute.
3.  Wardha Rural Institute

It was encouraging to note the interest the various agaons showed to reestablish links with
the NCRI. %t

“Responsibility walks hand in hand with capacity and power” ~ Josiah Holland.
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Visitors Vignettes.
Athithee Devobhava

Every month NCRI welcomes a number of distinguishedorisito our institution in Hyderabad,
March 2009 :

Interactive Discussions:

(Retd) Lt. General SSR Aiyengar, PVSM,
AVSM,VSM met the Chairman NCRI -
Dr. S.V. Prabhath on 3avarch 20009.

Fruitful Deliberations

Officials of the National Institute dfourism
Hospitality and Management — met the
Chairman NCRI Dr. S.V. Prabhath on
16" March 2009

The team comprised:

Dr. AKVS Reddy, Director & Member Secretary, NITH8hri G.Kalyan Kumar, Chief Admn.

Officer, Shri Shiva Nagi Reddy, Shri Vittal Rao, Manafeinance & Purchases), NITHM, The
NCRI OSD (A & F) Shri CD B Prem Kumar were present.

Visitors to NCRI also included :
Mrs. Padmavathi. P, Incharge, Kasturba Gandhi Natiomahdfial Trust;
Mrs. Chudamani. P, Principal, A.P.S.W.R.S Jr. College

Mr. Prasad Raju. I.S.B.B.V.V, Mahatma Gandhi Bhavan
Mr. Bholashankar. G, Secretary-SEEDS
Mr. Prabhakar Rao. G, Secretary-VASORD
Dr. Vijay Kumar . S., Professor SCERT
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“Responsibility is restraint.” ~ He nry Brook Adams.

NCRI 28 March, 2009



